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Abstract

The purpose of this study was to examine theioglship between conflict resolution
skills and psychological adjustment, conceptualiretthis study as happiness. A
correlational research design was used to assess tariables in a sample of 158 university
students. A positive correlation with happiness #asd for the positive conflict resolution
skills of integrity and forgiveness, whereas a tiegacorrelation with happiness was found
for anger and distrust. Therefore, it was recomradritiat a curriculum with emphasis on the
conflict resolution skills of integrity, forgivengstrust, and anger management would foster

national unity and promote the psychological aanesit of students.



Introduction

Conflict is a normal part of life that results frggaople having different perspectives,
understandings, wants, and needs. A conflict oostien two or more people do not agree
on something (Ebombolo, Kim, Krause, & Smith, n.d@here are two primary ways that
conflicts can be resolved. Conflicts can be resblielently, which can include physical
violence, verbal violence, or relational violentreviolent conflict resolution, the goal is to
hurt the other party in the conflict. On the othand, conflicts can be resolved nonviolently,
where the disagreement is discussed and a solstamnived at collaboratively to bring the
conflict to an end. This latter method of resolvoupflict, which does not resort to any form
of violence, will be termed positive conflict regbbn.

Positive conflict resolution requires a set of Iskiattitudes, values, and behaviors
(Lawrence, Brown, & Henrich, 1999). These skills te developed by observing others or
directly through instruction. For example, onelgkiat is necessary for positive conflict
resolution is the ability to manage anger. Theeetlree ways of responding when a person
feels that they have been treated unfairly: expmgsanger, suppressing anger, and calming
down (American Psychological Association, 2013)pEessing anger is typically the
healthiest way of managing anger; however, indigislunust learn to communicate their
anger in a way that is constructive for resolving tonflict instead of lashing out at others.
Individuals can also learn relaxation techniquefdming down when they get angry, such
as deep breathing and relaxing imagery. Studentshakie learned to calm down when they
are angry and then constructively express theieaage more likely to engage in positive
conflict resolution.

Another skill that is necessary for positive castfliesolution is forgiveness.
Forgiveness is a conscious decision to let gos#nmement and thoughts of revenge against a

person or a group of people who have harmed youwe(Aian Psychological Association,



2006). The practice of forgiveness can be taughtdividuals, which helps them to be more
forgiving in practice (McCullough & Witvliet, 2002)-or example, people can be taught
what forgiveness is, as well as what forgivenesmtgWorthington, Sandage, & Berry,
2000). Furthermore, individuals can learn the stefke forgiveness process and how
forgiveness can be personally beneficial (Enrigh1).

Integrity is also necessary for positive confliesolution. Integrity is defined as
presenting oneself in a truthful and genuine magipark, Peterson, & Seligman, 2004). In
positive conflict resolution, it is vital that boffarties are truthful about what they have done,
what they understand about the nature of the a@inéind what they are willing to do to
resolve the conflict.

Trust is another attitude that is necessary foitipesconflict resolution (Kelman,
2005). Trust can be built between individuals bingeesponsive to others’ needs and to
return others’ acts of goodwill. A key foundatiohtist, though, is integrity from all parties.
The opposite of trust is distrust, when a persawoiginually suspicious of others, doubting
their motives and their behaviors.

Both trust and integrity can be taught to studegtdefining the concepts, presenting
positive examples of individuals who demonstrateddrity and trust, sharing negative
examples of individuals who were ruined becausieif lack of integrity or trust, as well as
how students can demonstrate integrity and trugtair lives. However, perhaps the most
powerful way that integrity and trust is learnedbysteachers modeling these attitudes and
practices in their lives.

Conflict Resolution and Nigerian Philosophy of Education

The foundational philosophy of the Federal Republibligeria is to “live in unity

and harmony as one indivisible, indissoluble, denaoc and sovereign nation” (Federal

Republic of Nigeria, 2004, p. 1). Since Nigeriatkieational philosophy is based on the



national philosophy, one key goal is for educatmpromote a unified Nigeria. Because
violent attempts at managing conflict hinder nagicuimity, positive conflict resolution skills
must be a foundational element of Nigerian eduoafldne four prosocial skills and attitudes
mentioned above — anger management, forgivendsgyity, and trust — are potential topics
for a conflict resolution curriculum that could niélge goal of promoting a unified Nigeria.

Furthermore, the Nigerian philosophy of educatimiudes the belief that instruction
should be oriented towards promoting the physealptional and psychological
development of all children (Federal Republic of#&tia, 2004). Therefore, psychological
adjustment is also an important goal of the Nigeaducational system. One element of
psychological adjustment is happiness. Recentiypeement called positive psychology has
initiated the scientific study of happiness. Aceonglto positive psychology, happiness is
defined as a composite of positive emotion, engagenand meaningfulness in life
(Seligman, Steen, Park, & Peterson, 2005). Howerex,cannot teach happiness as one
might teach anger management or forgiveness. lhsteg@gromote psychological adjustment,
conceptualized here as happiness, the educatitensysust focus on teaching skills and
attitudes that are related to happiness.

The purpose of this study, therefore, is to exartiieerelationship between conflict
resolution skills and psychological adjustment.ddgjogical adjustment can be defined as
how well a person has positive psychological fungtig in response to the environment.
There are many components of psychological adjusgtne@e which is happiness. Therefore,
psychological adjustment was operationally defimetthis study as happiness. If a significant
relationship is found between these variables, theonflict resolution curriculum that
focuses on teaching prosocial attitudes and gkillgudents will have the dual purpose of

improving social relationships and promoting thggh®logical adjustment of children.



Resear ch Hypotheses

1. There is no significant relationship between initggand happiness.

2. There is no significant relationship between foegigss and happiness.

3. There is no significant relationship between dstand happiness.

4. There is no significant relationship between areget happiness.

Methods

Research Design

The purpose of the study was to analyse the rekship among variables. Thus, a
correlational design was employed. In a correlaiae®sign, key variables are measured
separately, and then the correlation quantifiestrength and direction of the relationship
between the variables. In this study, happinessomaskey variable, and its relationship with
integrity, forgiveness, distrust, and anger wasgjtiad.
Participants

The participants in this study included 158 stusl@mrolled in a 300-level research
methods class in psychology at the University af Blightly over half of the sample was
male (56%; 32% female; 13% missing). The averageoh@articipants was 25.75 years.
Most of the participants were Christian (87%; 4%sl\a; 9% missing).
Instruments

HappinessHappiness was measured by four items adapted fierBubjective
Happiness Scale (Lyubomirsky & Lepper, 1999). Tésponse format of the items were
slightly modified to reflect a six-point Likert deafrom Strongly Disagree to Strongly Agree.
For example, in the original instrument, the fitsm stem reads “In general, | consider
myself...” and participants are to respond from X,a@ery happy person to 7, a very happy

person. This item was modified to “I consider m§severy happy person” and participants



responded on the six-point Likert scale. The oabstale was developed and validated by
Lyubomirsky and Lepper (1999).

Integrity. Integrity was measured by seven items adapted tinenvalues in Action
instrument (International Personality Item Poaodl. 1. The original items were modified to be
written as a complete sentence. For example, iganal item “Keep my promises” was
rephrased to “I keep my promises.” The directianthts section read, “Below are some
phrases describing people’s behaviors. Use thegratiale below to describe how accurately
each statement describgsi. Describe yourself as you typically are now, noyas wish to
be in the future. Describe yourself as you honesgly yourself, in relation to other people
you know of your same sex and the same dgarticipants responded on a seven-point
Likert scale from 1, not at all to 7, extremely.€Ble directions and response scale were also
used for the items that measured forgivenessugdistand anger.

ForgivenessEight items were selected from the forgivenessigof the
agreeableness facet from the preliminary Internati®ersonality Item Pool scales
(International Personality Item Pool, n.d.). Simtiaintegrity, items were modified to
complete sentences. A sample item is, “I am indliteeforgive others.”

Distrust.Seven items measuring distrust were selected fnenptteliminary
International Personality Item Pool scales (Inteéomal Personality Item Pool, n.d.). A
sample item is, “I distrust people.”

Anger.Seven items measuring anger were selected froqréteninary International
Personality Item Pool scales (International Perstyritem Pool, n.d.). A sample item is “I
get angry easily.”

Total scores for each of the five variables wegarked separately by calculating the

mean across the items that measured each variable.



Procedure for Data Collection

Questionnaires were distributed to students duaisgssion in a research methods
class. Students had two weeks to complete andhrdtarquestionnaire to the course lecturer.
Students were given course credit for completiooweler, students were assured, both in
writing and verbally by the course lecturer, thudit responses would be confidential and
would not affect their course grades in any way.

Results

The first research hypothesis stated that theme significant relationship between

integrity and happiness. All correlations were gldted with VassarStats (Lowry, 2013). The

results for the first hypothesis are presentedahld 1.

Table 1. Correlation between Integrity and Happmsnes

r t df p Decision

Integrity and Happiness .335 4.44 156 <.0001 Sigpit

As can be seen from Table 1, the correlation betvietegrity and happiness was
significant. Since the correlation is positivemiéans people with more integrity are happier.
The second research hypothesis stated that thaesignificant relationship between

forgiveness and happiness.

Table 2. Correlation between Forgiveness and Haspin

r t df p Decision

Forgiveness and Happiness .188 2.39 156 .018 Signif




The correlation between forgiveness and happwesssignificant (see Table 2). The
positive correlation indicates that the more fomggva person is, the happier he or she is.
However, this correlation was considerably weakantthe correlation between integrity and
happiness.

The third hypothesis stated that there is no 8amt relationship between distrust

and happiness.

Table 3. Correlation between Distrust and Happiness

r t df p Decision

Distrust and Happiness -.348 4.63 156 <.0001 Sapmt

Table 3 shows a significant negative correlatietween distrust and happiness. The
negative correlation indicates that the more di$tulla person is, the less happy they were.
Put the other way, the more a person trusts ottieeg,happier they are.

The final research hypothesis stated that theme sgnificant relationship between

anger and happiness.

Table 4. Correlation between Anger and Happiness

r t df p Decision

Anger and Happiness -.316 4.16 156 <.0001 Sigmfica

The results in Table 4 indicate a significant riegacorrelation between anger and
happiness. In other words, the more anger a pérasrthe less happy they are. Stated

positively, happier people have less anger.



Discussion

The purpose of this study was to identify thetrefeship between psychological
adjustment, conceptualized in this study as haggirend prosocial values that are necessary
for positive conflict resolution. Two positive pasal values measured by this study were
forgiveness and integrity. On the opposite sidthefspectrum, anger and distrust were
conceptualized as negative values for conflict ltegm.

Amongst the university students who constitutedstimaple of this study, happiness
was positively correlated with the prosocial valoémtegrity and forgiveness. In other
words, the more people forgive others, and the riwg demonstrate integrity, the happier
they are. This finding is in line with other resgdathat has found that psychological well-
being is positively related to prosocial values(Bark et al., 2004).

Happiness has been conceptualized as having tleeem’ts: positive emotion,
engagement, and meaning (Seligman et al., 200p®rgon who lives with integrity likely
has more positive emotions than a person who isdese, which may be why integrity has a
positive relationship with happiness. Furthermarperson who has forgiven others also
experiences more positive emotions than a persanhetds onto bitterness (Baskin &
Enright, 2004). Therefore, the relationship betwkggiveness and happiness could also be
due to the positive emotions that forgiveness edgen The relationship between
forgiveness and happiness is also supported byesttitht show that offering forgiveness has
been found to be related to positive well-beinge@éiman & Enright, 1996).

Furthermore, this study also found that happimesggatively correlated with distrust
and anger. In other words, people who have lessraargl less distrust are happier than those
with high anger and high distrust. This is suppbtig other research that has highlighted the

negative effects of anger. For example, Quinn,dR&ll and Vrana (2013) reported that



adolescents with higher anger have poorer healtver quality social relationships, and
lower academic performance.

Distrust and anger typically result in negativeoions. Since happiness is
characterized by positive emotions, distrust argeamwould therefore reduce happiness.
Furthermore, individuals who are full of distrustdaanger typically dwell on the negative,
which would also reduce engagement, a second kapaoent of happiness. Therefore, the
presence of distrust and anger counteracts thelkeyents of happiness.

Recommendations

Because psychological adjustment was found to hg@sitive relationship with the
conflict resolution skills and attitudes of integrand forgiveness, these prosocial values
should be explicitly taught in the Nigerian educatsystem. Religious studies curricula
should highlight these prosocial values from retegvaligious texts and provide practical
guidance on how students can foster these valubginown lives. For example, forgiveness
in the Lord's Prayer can be used as a basis th telaat forgiveness is (and what forgiveness
is not), when forgiveness is needed, and how stadem practice forgiveness in their lives.
The finding that both integrity and forgiveness @alated to happiness can also be used to
encourage students to practice these prosociaksatutheir lives.

Furthermore, teachers should also be encouraggehtonstrate forgiveness and
integrity in their lives for two reasons. Firstudénts learn values by observing their teachers
(McKeachie & Svinicki, 2006). Therefore, when teaxshdemonstrate integrity and
forgiveness, they are modeling these prosocialesatar their students. More personally,
teachers can be encouraged to practice integritf@agiveness because integrity and
forgiveness are related to happiness.

On the other hand, happiness had a negativearesiip with anger. As previously

mentioned, there are practical skills that caralgltt to help students manage their anger,
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such as techniques for calming down and stratégresonstructively expressing feelings.
These anger management skills are most effecttaelyht to young children who are in the
beginning stages of learning to manage their emstidherefore, students should be taught
skills for effectively managing their anger, bothsiocial studies and in religious studies
courses. Again, the finding that happier peopleehiass anger can be used to encourage
students to learn to control their anger.

Happiness also had a negative relationship watrbt. Distrust is rooted in the
belief that another will either hinder or harm oglésThe social studies curriculum has a
powerful role to play in improving trust, particdlabetween the many diverse ethnic and
religious groups in Nigeria. By highlighting thelieés, values, and practices of people from
other cultural groups, students will learn thar¢hare many similarities between themselves
and others. This can help to improve trust betwegtural groups. Furthermore, students
should be taught to be trustworthy themselves abdthers can trust them.

Conclusion

Two goals of the Nigerian education system inclpammoting a unified Nigeria and
fostering the psychological adjustment of all shideUnity is based on the use of positive
conflict resolution strategies. The skills of catfling one's anger, trusting others, forgiving
others, and living with integrity are all key skillhat are necessary for positive conflict
resolution. This study found a positive relatiopsbetween psychological adjustment and the
prosocial values necessary for positive conflisbhetion. In other words, youth who have
skills necessary for positive conflict resoluti@md to be happier. The fact that youths who
practice positive conflict resolution skills teralie happier can be used to encourage youths

to learn and practice positive conflict resolutskills in their lives.

11



References
American Psychological Association. (200Bprgiveness: A sampling of research results.

Retrieved fromhttp://www.apa.org/international/resources/forgiwss pdf

American Psychological Association. (201Gpntrolling anger before it controls you.

Retrieved fromwww.apa.org/topics/anger/control.aspx

Baskin, T. W. & Enright, R. D. (2004). Interventistudies on forgiveness: A meta-analysis.
Journal of Counseling and Development, 32-90.

Ebombolo, I. S., Kim, Y. M., Krause, M. & Smith, (1.d.).Peace clubs section one:
Conflict, A teacher’s handbookliennonite Central Committee.

Enright, R. D. (2001)Forgiveness is a choice: A step-by-step procesee&wlving anger
and restoring hopéiWashington, DC: American Psychological Association.

Federal Republic of Nigeria. (2004ational policy on education.

Freedman, S. R., & Enright, R. D. (1996). Forgivemas an intervention goal with incest
survivors.Journal of Consulting and Clinical Psychology, 683-992.

International Personality Item Pool. (n.d.) A S¢ien Collaboratory for the Development of
Advanced Measures of Personality Traits and Otigividual Differences. Retrieved

from http://ipip.ori.org/

Kelman, H. C. (2005). Building trust among enemidse central challenge for international
conflict resolutioninternational Journal of Intercultural Relations92639-650.

Lawrence, A. J., Brown, J. L., & Henrich, C. C. 989. Teaching conflict resolution: An
effective school-based approach to violence premeriResearch Brief. New York:
National Center for Children in Poverty.

Lowry, R. (2013)VassarStats: Website for statistical computatiRetrieved online from

http://vassarstats.net/

12



Lyubomirsky, S., & Lepper, H. S. (1999). A measofsubjective happinesSocial
Indicators Research, 4837-155.

McCullough, M. E., & Witvliet, C. V. (2002). The pshology of forgivenesddandbook of
positive psychologfpp. 446-458)Retrieved from

http://homepage.psy.utexas.edu/homepage/Class/®de$ephs/Wynne%20Folder/3

2-Forgiveness.pdf

McKeachie, W. J., & Svinicki, M. (2006McKeachie’s teaching tips: Strategies, research,
and theory for college and university teach&sston: Houghton Mifflin.

Park, N., Peterson, C., & Seligman, M. E. P. (20&84nengths of character and well-being.
Journal of Social and Clinical Psychology, Z83-619.

Quinn, C. A., Rollock, D. & Vrana, S. R. (2013).tést of Spielberger’s state-trait theory of
anger with adolescents: Five hypothe&aotion,doi: 10.1037/a0034031

Seligman, M. E. P., Steen, T. A., Park, N. & Pairr<. (2005). Positive psychology
progress: Empirical validation of interventiodgnerican Psychologist, 6810-421.

Worthington, E. L. Jr., Sandage, S. J., & Berryy¥J,(2000). Group interventions to promote
forgiveness: What researchers and clinicians otagkhow. In M. E. McCullough &
K. K. Pargament (Eds.[rorgiveness: Theory, research, and pracfipp. 228-253).

New York: Guilford Press.

13



Appendix

Part 1
Pleasthe most appropriate response.
1. Gender: Male Female
2. Age 18-19 20-21 22-23 24-25 26-27 28+
3. Réligion: Christian Muslim Traditionalist Other:
Part 2

Below are some statements with which you may agrdesagree. Please read each statement
carefully and respond by using the following sdaben 1 to 6.

1 2 3 4 5 6
Strongly Disagree Slightly Slightly Agree Strongly
Disagree Disagree Agree Agree
Disagree Agree
1. I consider myself a very happy person. 1 2 3 4 5 6
2. Compared to most of my friends, | think | am moapy. 1 2 3 4 5 6
3. lam generally very happy regardless of what isgain. 1 2 3 4 5 6
4. | never seem to be as happy as | could be. (R) 1324 5 6

Part 3
Below are some phrases describing people’s behawidse the rating scale below to describe how
accurately each statement descrilges. Describe yourself as you typically are now, noyas wish
to be in the future. Describe yourself as you htiwege yourself, in relation to other people you
know of your same sex and the same age.
1 2 3 4 5 6 7
Not at All Extremely
Not At All Extremely

1. My friends and family trust me to keep secrets. 12 4 5 6 7
2. |feel attacked by others. 1 2 3 4 5 6 7
3. Itry to love my enemies 1 2 3 4 5 6 7
4. |am often in a bad mood 1 2 3 4 5 6 7
5. Idistrust people 1 2 3 4 5 6 7
6. | can be trusted to keep my promises 1 2 3 4 5 6 7
7. 1 am nice to people | should be angry at. 1 2 3 4 & 7
8. | getirritated easily 1 2 3 4 5 6 7
9. Iseldom get mad (R) 1 2 3 4 5 6 7
10. I am inclined to forgive others 1 2 3 4 5 6 7
11. | am suspicious of others 1 2 3 4 5 6 7
12. | sometimes lie to get myself out of trouble (R) 2 3 4 5 6 7
13. | feel short-changed in life 1 2 3 4 5 6 7
14. | tend to hold a grudge (R) 1 2 3 4 5 6 7
15. | keep my promises 1 2 3 4 5 6 7
16. I trust what other people say. (R) 1 2 3 4 5 6 7
17. 1 find it hard to forgive others (R) 1 2 3 4 5 6 7
18. | get upset easily 1 2 3 4 5 6 7
19. | get back at people who insult me (R) 1 2 3 4 5 6 7
20. | suspect hidden motives in others 1 2 3 4 5 6 7
21. | believe that honesty is the basis for trust 1 2 85 6 7
22. | trust others (R) 1 2 3 4 5 6 7
23. | get even with others (R) 1 2 3 4 5 6 7
24. | often lose my temper 1 2 3 4 5 6 7
25. I try to forgive and forget 1 2 3 4 5 6 7
26. | rarely get irritated (R) 1 2 3 4 5 6 7
27. 1 sometimes to over-state my troubles (R) 1 2 3 4 & 7
28. | get angry easily 1 2 3 4 5 6 7
29. 1 am true to my values 1 2 3 4 5 6 7
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