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Abstract
Holistic education views learning as a processshatiltaneously engages and develops all
aspects of the individual and the community, incigdhe cognitive, character, physical,
social, and spiritual domains. However, currentoational practices only focus on
developing academic knowledge, which is only onalkpart of the cognitive domain. This
paper argues that over-schooling of academic kriy@es the root of two major problems of
education: producing highly educated individualsodrck character, social skills, and
spiritual depth, and high rates of academic failtitee remedy to over-schooling of academic
knowledge is providing an education for the wholgé¥ian child. This paper proposes that
indigenous African teaching practices can be ino@ted into education to foster holistic
learning as well as personal and societal success.

Introduction: Holistic Development

Before colonization, traditional child socializatipractices in Africa viewed
education as holistic (Omolewa, 2007). Social,wralt political, occupational, artistic,
religious, and recreational ways of life were imé#dgd as children were educated and
socialized to become adults. More recently, Wedtlerelopmental psychologists have
divided development in broad categories, calledalomof development (Boyd & Bee,
2009). A holistic view of development includes fidevelopmental domains: physical,
cognitive, social, character, and spiritual (Kdb18). Physical development includes of
changes in the body, including growth and motorettggment (O’Connor & Daly, 2016).
Cognitive development consists of mental develogmealuding problem solving and
knowledge acquisition (Trawick-Smith, 2014). Sodal/elopment includes changes that
occur in interactions with others in social relagbips. Character development consists of
behavior that reflects good morals and ethics.itBpirdevelopment includes awareness and
understanding of God as well as a commitment toqgiaate in spiritual practices (Wink &
Dillon, 2002).

To be successful both academically and in lifedstiis need to learn and grow in all
domains of development. Regarding character dexwsop, Tough (2012) says, “What
matters most in a child’s development, they sagiptshow much information we can stuff
into her brain in the first few years. What matténstead, is whether we are able to help her
develop a very different set of qualities, a listtincludes perseverance, self-control,
curiosity, conscientiousnessharacter [emphasis added]” (p. xv). Regarding social
development, Zins, Bloodworth, Weissberg, and Wall§2007) state, “There is a growing
body of scientifically based research supportirggdtitong impact that enhancamtial
[emphasis added] and emotional behaviors can hageiccess in school and ultimately in
life” (p. 208). Concerning physical developmentawick-Smith (2014) says, “children need
to jJump, run, swing, throw, and balance to becamelectually competent” (p. 353). Indeed,
brain development is integrally linked to physidalelopment (O’Connor & Daly, 2016).
The more physically active children are, the mbegartbrain develops, which then influences
cognitive, social, and character development. leuntlore, physical development is also
linked to a child’s health, which also has a strongact on how well a child learns.

Cognitive development, which is the primary focti$\estern education, consists not
only of knowledge that has been acquired, but ialslodes the process of learning and
thinking (Alhassan, 2011). A holistic view of cogmne development includes many mental
activities, attitudes, and behaviors that are irtgrarfor knowledge acquisition and socially
responsible application of knowledge, includingéag ability, critical thinking, reasoning,
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creativity, and a passion for truth. Importantiskand abilities that students need to learn in
the cognitive domain include attention, memory jgbean-solving skills, symbolism,
language, executive functioning (e.g., planninggagination, and study skills (Berk, 2009;
Boyd & Bee, 2009).

Current educational practices in Nigeria tend twowaly focus on only one domain:
cognitive development. Even within the domain ojmitive development, education is
restricted to only knowledge acquisition, overloakother vital cognitive skills such as
problem solving, executive functioning, imaginatiernitical thinking, and reasoning. This is
manifest in the extreme emphasis on examinatiottseiiNigerian educational system, which
only assess the facts that students have acq@tedents are over-schooled in academic
knowledge acquisition; and the consequence issthidents are under-schooled in other vital
components of the cognitive domain as well as therdour important domains of
development.

The purpose of this paper is to first argue thaication in Nigeria must move beyond
its current over-emphasis on academic knowledgaisitign. To achieve this, the paper will
first highlight two negative outcomes of a narroew of education. Then it will describe
three philosophies of education and identify thizomes of education from these three
philosophical perspectives. These philosophiedkskathat education needs to nurture
holistic development, providing learning experient@ all aspects of cognitive development
as well as character, social, spiritual, and playsievelopment. Then the paper will propose
indigenous African educational practices as arcéffe strategy for providing a holistic
education. Finally, it will conclude by proposirtat education in Nigeria incorporate value
aspects of indigenous African educational practioggoduce graduates who are prepared
vocationally, good citizens, and achieve persondlsocietal well-being.

Negative Outcomes of a Narrow View of Education

Thus far, this paper has established that educatibiigeria takes a narrow view of
education, over-schooling students in academic keaye acquisition, but under-schooling
in holistic development, including broader cogretskills as well as character, social,
physical, and spiritual development. This sectidhaverview two negative outcomes of
Nigeria’s current narrow knowledge acquisition viefieducation.

The first negative outcome of a narrow knowledggugsition view of education is to
produce individuals who are well educated, but lele&racter, social skills, and spiritual
development. The high rates of exam malpracticeotstnate this point well. In the 2016
Nov/Dec 2017 West African Senior School CertificBteamination (WASSCE), 11% of the
results were withheld due to malpractices (Deold,7). Indeed, 69% of university students
reported having engaged in academic malpracticésnithe past three years (Korb, 2011).

In addition to academic malpractices, a sizealidpgntion of graduates are also
purported to engage in a range of other negatiti@\bers. Aghedo (2015) reports high
incidences of cultism, drug trafficking, armed rebjy and rape amongst university students.
Perhaps most interesting are tertiary studentsemgage in cybercrime (commonly known
asyahoo yahomr 419). Ayeni, Omolayo, and Nwosu (2017) repodt tmany students in
informational technology fields reported a highemttto engage in internet fraud. These
students are well-educated in academic knowledafeetable them to be effective at using
the computer, but their lack of character allowesthto use this knowledge for selfish and
unethical purposes.

The second negative outcome of a narrow view o€atilon is that education is
failing at the very outcome that it has set. Ediocain Nigeria takes a knowledge acquisition
perspective to education. If it achieved this pggdhen Nigerian students should be very
successful on examinations, which measure the ledye that students have acquired.
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However, the opposite is the case. In the Nov/DETZ2VAEC results, only 26% of the
candidates earned the requisite 5 credits for alomsnto university programs (Deolu,
2017). An overwhelming majority of 63% of the cathates had 4 credits or less, thereby
failing to achieve the outcome of the current maafedducation.

This presents an interesting paradox: Even thougbrid’s current education system
only teaches knowledge acquisition, students aliagaat acquiring the very knowledge that
education is trying to teach them. This begs a iaportant question: why is there
widespread failure at the one outcome that Nigeaucation system is designed to
achieve?

Though the answer is complex, one likely answéersause of this narrow view of
education that over-schools academic knowledgeihadeér-schools other vital domains of
development. Since education is not holistic, stteldo not have the opportunity to develop
key attitudes and skills that are necessary taibeessful in acquiring and applying
knowledge. If education in Nigeria fostered physa®velopment, then students’ brains
would be better developed, leading to better cognabilities. If education nurtured
character, then students would develop the skilleaocd work and perseverance that are
necessary to study hard to pass exams. If educatidared social development, then
learning would be greatly expanded as students legether with other students. If
education nurtured spiritual development, thenesttglwould develop a passion for truth
that would help motivate them to continue to stadd learn.

Philosophy of Education: Purpose of Education

Philosophy of education helps to answer an impodaastion: What is the purpose
of education? In other words, what is the outcofrenceffective education? What does an
educated child look like? There is not necessariight or wrong answer to these questions.
Different philosophies take different perspectit@gducation, and while they give different
answers to these questions, they can complementogiaer in gaining a comprehensive
understanding of education. There are three prirpargpectives to determining the purpose
of education: vocational preparation, citizenshepelopment, and human flourishing. Each
of these philosophical perspectives identify thgopse of education, and define outcomes
for an educated child. This section will brieflyasview each of these three perspectives, and
then analyse which domains of development are mygxstrtant for education from that
perspective.

The vocational preparation perspective to the pegmd education is very common
within Nigerian society. From this perspective, fhgpose of education is to create graduates
who are ready to contribute positively in the worke (Davies & Guppy, 2014). This comes
from the idea that education should raise chilanenof poverty by providing them with the
skills that they need to be successful in theiration. The emphasis on entrepreneurship
education, which is designed to help students dgvile knowledge, skills, and motivation
to be successful in business opportunities (Oj&i0d,2), reflects the vocational preparation
perspective of education.

This philosophy is well represented in Nigeria’di®oon Education (Federal
Republic of Nigeria, 2013). For example, one spegbal of education is to “promote
functional education for skill acquisition, job ate®n, and poverty reduction” (p. 2). This
perspective is widespread in national conscientiasiper the recent news headlines:
Prioritising education only key to development -n[Pganguard News Nigeria, 12 October
2018),Lafarge Africa National Literacy Competition enhangliteracy, improving
livelihoods — Oguntoku(vanguard News Nigeria, 6 November 2018), &dldication is key
to reducing extreme poverty — Osinb@tM News, 30 October 2018).



From the vocational preparation perspective of atlon, an education would be
successful if it meets the needs of an employegrdibre, to identify the outcomes of
education from the vocational preparation perspectin important question is: what type of
graduate would an employer want to hire?

Most employers would want to hire a graduate wiabdycharacter: someone they can
trust to do their work and do it well. An employeould want to hire a graduate who would
not cheat the employer out of income, resourcesia. A good employee would also have
good social skills, including the ability to posgily interact with both customers and the
other employees. Physical development is also itapbto an employer because they would
want to hire a graduate who is healthy, therebymmiesing work due to ill health. Finally, an
employer would also want to hire a graduate witbdgoognitive skills. However, an
employer would not necessarily be concerned alh@ukmowledge most commonly acquired
in Nigerian schools. Indeed, most employers wowltdaare whether their employees can
calculate the area of a triangle, identify nouns aerbs in a text, or explain the process of
photosynthesis. Instead, an employer would wahtra graduate who can think and reason
well, a graduate who can learn quickly, and whousencritical thinking skills in their work
responsibilities.

In summary, the vocational preparation perspeahaducation views the purpose of
education to be the production of graduates wheeepared for the workforce to bring
personal and national development. From this petisyge a successful graduate has good
character, positive social skills, strong physloedlth, and keen cognitive abilities. However,
the cognitive abilities that are desirable to amplayer are broader than knowledge
acquisition. Instead, an employer desires an eneglaan think logically, reason well, and
learn quickly.

The second perspective of education is citizendbyelopment. This perspective
views the purpose of education as being to create gitizens with positive values who can
participate constructively in society (Parkay et 2018). In other words, a successful
graduate will make a positive contribution to a commity, society, and country. Indeed,
schools may be the best place for children to laamation’s values and customs, as well as
learn the political and economic systems that hencountry.

This view of education is most prominent in Nig&riRolicy of Education. The
Policy on Education opens with the following qudigne philosophy of Nigeria education is
based on the development of the individual intounsl and effective citizen” (Federal
Republic of Nigeria, p. 2). Again, the first godlemlucation in Nigeria is the “development of
the individual into a morally sound, patriotic, agifiective citizen.” Indeed, the concept of
citizenship development features throughout thecpol

From the citizenship development perspective otation, an education would be
successful if it meets the needs of the membeassotiety and community. Therefore, to
identify the outcomes of education from the citeleip development perspective, it can be
helpful to envision the type of citizen that oneuleblike to have living next door. In other
words, we can ask the question: what type of griadwauld we like to have as a neighbor?

| would like a neighbor who graduates with goodialogkills; they are friendly and |
interact well with them. Second, | would like agi@or whom | can trust, someone who will
provide assistance when | need it, and someoneld ¢raust to look after my interests if | am
away from my home. These attributes relate to ataraFinally, | would appreciate a
neighbor who has upright spiritual beliefs, an@$iout those spiritual beliefs in their
everyday life. In summary, the citizenship develeptperspective of education values
graduates who are strong in the domains of sathakacter, and spiritual development.

The final perspective views education as a meahsitoan flourishing. From this
perspective, the purpose of education is to enaligiduals to contribute to their own
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personal well-being as well as the well-being @f slociety (Spears & Loomis, 2009). In
other words, education should provide a graduatie the knowledge, skills, and attitudes
that are necessary for a happy and healthy lifes@ftentimes, this perspective is rooted in a
religious interpretation whereby education is desdjto help students become shaped in
their reflection of God. For example, llori (200®)ted that the primary purpose of education
from a Christian perspective is to enable studenbe conformed into the image of Christ
through love, prayer, forgiveness, and living ai§tHike life.

This perspective is also found in Nigeria’s PolafyEducation. Nigeria’s philosophy
of education is rooted in the belief that “educatmaximizes the creative potentials and
skills of the individual for self-fulfilment andemeral development of society” (Federal
Republic of Nigeria, 2013, p. 1). Importantly, thislief includes both personal and societal
flourishing, as noted above.

One way to consider the outcome of education frieenhuman flourishing
perspective is to take the perspective of Godjqaarrly since this view is typically rooted in
a religious interpretation of education. Imaginthgt we are God, what type of person would
we consider to be “educated?” First, God would obsly look at the spiritual domain. Is the
graduate’s faith manifested in the manner of lifatthe graduate is living? Is the graduate
being transformed into the image of God on a dadlyis? Second, God would be interested
in the graduate’s character. Is the graduate detratimg) moral and ethical behavior? God
would also be interested in a graduate with intggvho brings honor to their faith. God
would also likely be interested in a graduate’salakills in terms of how well they relate
with other people and the quality of relationshipsy have with the significant people in
their lives. Does the graduate love others, forgarel demonstrate hospitality? In summary,
from the human flourishing perspective, the domainspiritual, character, and social
development are important.

To review, three perspectives of education inchuleational preparation, citizenship
development, and human flourishing. By analysireséhthree prominent perspectives of
education, it has been found that none emphasizkrbwledge acquisition that students
need to pass the vital examinations in the Niges@ducation system. Instead, all three
perspectives of education value character and Istev&lopment. Both human thriving and
citizenship development value spiritual developm¥iocational preparation also values
physical and cognitive development. Therefore, Iméopophy of education values
knowledge acquisition. Instead, these perspectfeslucation emphasize that all five
domains of development need to be nurtured threwigication.

Indigenous African Holistic Teaching Methods

Education in Nigeria needs to be re-imagined taurarholistic development by
providing instruction in a broad range of cognitskells as well as character, social, physical,
and spiritual development. One way to re-imagingcation in Nigeria is to reconsider
indigenous African educational practices. IndigenAfrican beliefs viewed education as
holistic by integrating social, cultural, politicalccupational, artistic, religious, and
recreational way of life (Omolewa, 2007). More dpeally, the qualities of character and
intellect are viewed as interrelated (Tchombe, 20htigenous education uses practical
activities where children can demonstrate theiradpcognitive, and character abilities at the
same time. For example, discussing folktales reguchildren to demonstrate their
understanding of the story (cognitive) and the rheadues of the story (character), while
listening to and respecting the storyteller ancéotthildren (social). Two indigenous African
holistic teaching methods that nurture holisticelepment will be described in this section,
including guided practice and oral tradition.



One teaching method in African indigenous educasayuided practice, whereby
children learn through hands-on activities whiletipgpating in domestic activities
(Nsamenang & Tchombe, 2011). For example, younlgrem are sent on errands within and
outside of the home, such as to fetch a pot fokiogpor to collect ingredients from a trader
(Ogunnaike & Houser, 2002). As children demonstsaiecess on simple errands, the parent
guides children into more complex errands. Childakso learn through active participation in
farming, cooking, and caring for younger siblings.children participate in these activities,
parents guide them through observation, feedbakitee assistance of older siblings.
Through active participation in hands-on learniogvaties in the home and community,
children learn responsibility, self-regulation, asatial roles, as well as improve their
attention and memory (Barry & Zeitlin, 2011).

In the village, children learn how to farm througided practice. Through guided
practice, children learn the economic skill of faxghwhile also effectively learning many
other subjects and holistic development. They I&da@mames of the plants (biology), the
quality of the soil (natural sciences), the qugniitseeds planted and eventual produce
harvested (mathematics), and principles of tradeidt studies). Children also learn to work
together with others (social development), the @atihard and honest work (character), and
appreciation for creation (spiritual developmeift)e act of farming also develops strength
and coordination (physical development). Indeedienadfective learning occurs as children
learn the names of plants while seeing, smelling,tauching the plants while farming, as
compared to the typical knowledge acquisition apphoof repeating the name of a plant as a
teacher points to the picture on the blackboard.

Again, while learning to cook, children learn theemes of vegetables (biology), the
nutritional value of foods (nutrition), and the qtity of ingredients (mathematics). As they
are cooking, the parent and child tell stories @isduss current events (oral language). While
washing and cutting vegetables, children develep fine motor skills (physical
development). Children also learn work togethehwihers (social development), the value
of hospitality (character), and thankfulness fold@grovision (spiritual development).

By way of comparison, imagine a direct instructiesson in a typical Nigerian
classroom.

Teacher: Count with me. 3 and 0 is 30.
Pupils: 3and 0is30.

Teacher: 3and1is 31.

Pupils: 3and 1is31.

Teacher: 3 and 2 is 32.

Pupils: 3and 2is32.

What are children learning in this lesson? Are tle@yning character, social skills or
spiritual development? Are they moving so that theydeveloping physically? Direct
instruction lessons, as are common in Nigeria, balye one objective, and it generally is for
students to acquire a certain piece of knowledge iBreality, this is a very ineffective way
of learning (Parkay et al., 2018). Research shbowasléarning is more powerful when it
occurs through observation, active participatiomtation, and trial and error (Rogoff,
Paradise, Arauz, Correa-Chavez, & Angelillo, 20@3)nversely, when students are engaged
in guided practice as described above whereby stadigarn through hands-on activities,
then they not only learn more effectively, but aggow in multiple domains of development.

The second effective indigenous African teachinghme that fosters holistic
development is the oral tradition. This includesgnaffective pedagogic strategies such as
storytelling, folktales, myths, proverbs, poetrysasayings, and singing (Baguma &
Aheisibwe, 2011). After a story is told, the stefigr engages in a discussion to ensure that
the children learn the important character lessanh as asking the children, “What does this
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story teach us to do and not to do?” (Esere, Orhoto% Idowu, 2011, p. 265). Oral tradition
is effective in teaching language skills (Akinsd8,11). In addition to listening to stories,
students can write stories from the oral traditwhich fosters their writing development.
Additionally, students learn knowledge of the natand supernatural world as well as
history from the oral tradition. As students aril t&tories, they oftentimes engage in motions
that accompany the story, which nurtures physieaktbpment.

For example, one interesting Nigerian folktal®\ly the Sun and the Moon Live in
the SkyThis story can be used to teach science conceplte golar system. The story also
teaches the character habit of generosity by legmow helping others lifts one up. Students
can also learn much about friendship (social gkittsm this story.

Proverbs are also part of the oral tradition tlffgotively teach not just academic
subjects, but also holistic development. Provdibstrate many important concepts in social
studies. For example, the provdrbe old woman looks after the child to grow itshesnd
the young one in turn looks after the old womanmétee loses her teetian be used in a
social studies lesson on the family. From this prbychildren can learn about family
relationships (social development) and the impaetanf taking care of family (character).

Conclusion

In conclusion, education in Nigeria needs to bamagined to foster holistic
development, including cognitive, character, so@piritual, and physical development.
Additionally, education also needs to take a broadsv of cognitive development by
providing learning opportunities to help studergselop problem solving, executive
functioning, creative thinking, critical thinkingnd reasoning abilities. To achieve this,
education can incorporate valuable aspects of @mdigs African educational practices to
produce graduates who are vocationally preparent giizens, and capable of personal and
societal well-being.

Recommendations
From the analysis in this paper, the following maooendations are made.

» Guided practice should be a prominent teachingegiyan Nigerian classrooms
whereby students are guided in hands-on actiuitigsare important for daily living.
As students are learning important life skillscteers can integrate academic subjects
as well as principles of holistic development.

» Nigeria’s rich oral tradition should be integratatb the English language and social
studies subjects. Teachers can integrate otheeasadubjects as well as principles
of holistic development into studies of the oraldition.

» Educationalists should consider how other indigen&frican teaching strategies can
be integrated into Nigerian classrooms to nurtuiestic development.

* Teacher education programs should both integraigenous African teaching
strategies into current teaching methods classelss offer a separate indigenous
African teaching methods course.

* The extreme emphasis on examinations should bas&mred in light of the need for
producing graduates who are well developed in ctarasocial skills, cognitive
development, as well as physical and social devedop. Other assessment tools
should be integrated into the educational systeaiding performance assessments,
observation tools, and portfolios. Additionally)fsessessment should also be
emphasized whereby students learn how to accurasshss their own abilities with
the goal of ongoing development.
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